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Introduction 
The Cornerstones Curriculum (Curriculum Maestro) is used at our school for the basis from 
which teaching in Science, History, Geography, Art and Design, Design and Technology and RE 
is taught.  
RWI is used for the teaching of phonics, with The Write Stuff used for writing, whilst there are 
supporting English packs on the Cornerstones platform which can be used to alongside class 
projects. Maths is taught using the White Rose scheme. Charanga is used for the teaching of 
Music, RealPE for PE, Language Angels for the teaching of French and the Jigsaw programme 
for PSHE. The Teach Computing Curriculum which uses the National Centre for Computing 
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Education’s computing taxonomy to ensure comprehensive coverage of the subject is used for 
the teaching of computing. 
 
The Curriculum  
The Cornerstones Curriculum is a broad and balanced, knowledge-rich primary curriculum. Its 
content is delivered through a range of subject-specific projects, which last either a full or half 
term. Subject-specific projects cover art and design, design and technology, geography, history, 
and science.  
 
Understanding the structure  
The Cornerstones Curriculum has three structural tiers. Each tier builds on the previous to 
create interconnected layers. These interconnected layers provide a robust framework that 
ensures connectivity across the curriculum with direct links back to the national curriculum 
programmes of study. The tiers of the curriculum structure are set out in the diagram below, and 
explained in the following paragraphs 
 

 
 
Tier 1: Big Ideas (global aims)  
The curriculum is led by 10 central Big Ideas. These Big Ideas are the overarching aims of the 
curriculum. They were conceived by careful analysis of the national curriculum subjects, drawing 
out common themes, which then, through a period of refinement, became our Big Ideas. These 
Big Ideas and their intentions are set out below. 
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Tier 2: Subjects (disciplinary concepts and aspects)  
In the Cornerstones Curriculum, the terms ‘concepts’ and aspects are used. A concept is an 
abstract idea within a subject and an ‘aspect’ is a particular part or feature of a subject. In the 
curriculum structure, each Big Idea is directly connected to the curriculum subjects, which have 
the relevant concepts or aspects through which the Big Idea can be delivered. For example, in 
geography, the Big Idea of Humankind is connected to and delivered through the geographical 
aspects of Settlements and land use and Human features and landmarks. In history, the Big 
Idea of Humankind is connected to and delivered through the historical concepts or aspects of 
Everyday life, Hierarchy and power, and Civilisations. 
 

 
The diagram below shows how the Big Idea of Humankind is linked to each subject via its 
concepts and aspects. 
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To ensure coverage of the national curriculum, each subject concept or aspect is then matched 
to the relevant programmes of study. Across the Cornerstones Curriculum, there is full coverage 
of the programmes of study for art and design, design and technology, geography, history and 
science, (along with computing which is not used by our school currently). The diagram below 
shows an example of how Tier 1 and 2 are linked back to the national curriculum programmes of 
study 
 

 
Tier 3: Progression framework (knowledge and skills statements)  
In Tier 3, programmes of study, concepts and aspects are broken down into smaller component 
parts or ‘chunks’ to form a cohesive progression framework. The progression framework runs 
from Nursery to Year 6 and includes knowledge and skills that children need to know and be 
able to do in order to make progress through the curriculum.  
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The diagram below shows how a programme of study is broken down further into knowledge 
and skills statements for the aspect of Human features and landmarks in geography. 
 

 
Teachers may decide, at a lesson level, to adapt or refine the individual statements even further.  
 
The progression framework sets out the learning pathways for an ambitious, broad and 
balanced curriculum. 
 
Organisation of curriculum content in the Cornerstones Curriculum  
 
The structure of the Cornerstones Curriculum provides a robust framework on which to build 
deliverable content. The content is delivered through a range of broad and balanced, 
knowledge-rich projects.  
 
The knowledge and skills statements provide the foundation for, and are directly linked to, the 
sequential lesson plans and resources within each project.  
 
Each project follows the Cornerstones pedagogy of Engage, Develop, Innovate and Express. 
The long-term plans below set out the projects for each year group and term. Projects are 
organised to maximise meaningful links between subjects, aspects and concepts. 
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Sequencing of subject content  
 
In the Cornerstones Curriculum, the national curriculum content is organised into projects.  
 
Sequence of project from EYFS to Year 6. 
 

 
 
 
Assessment within the curriculum 

 
Pre project knowledge is ascertained through assessment. These are linked to the key 
questions i.e. ‘sticky knowledge’ outlined in subject long term planning documents. 
Knowledge and understanding is monitored through on-going teacher assessment, while 
end of project knowledge is gathered through generally written assessment, again based on 
the ‘sticky knowledge’ for the project.  The results of these pre and post project assessments 
identify gaps in learning, which can then be addressed in future planning, teaching and 
learning.  
Assessments inform the whole school tracking of attainment and progress of pupils and 
cohorts.  
  
Assessment data in mathematics is reviewed throughout the year to inform interventions and 
to also ensure that provision remains well-informed to enable optimum progress and 
achievement.    End of year data is used to measure the extent to which attainment gaps for 
individuals and identified groups of learners are being closed. This data is used to inform 
whole school and subject development priorities for the next school year. 
 
Equal Opportunities 

 
The school is committed to ensuring the active participation and progress of all children in 
their learning.    
All children will be given equal opportunities to achieve their best possible standard, 
whatever their current attainment and irrespective of gender, ethnic, social or cultural 
background, home language or any other aspect that could affect their participation or the 
progress of which they are capable.    
 
Inclusion 
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There is little differentiation in the content taught but the questioning and scaffolding 
individual children receive in class as they work through subjects will differ, with higher 
attainers challenged through more demanding tasks / questioning, which deepen their 
knowledge of the same content.  
Children’s misconceptions are identified through on-going teacher assessment, as well as 
formative assessment at the end of a project.  
A range of inclusion strategies, as listed on the school’s inclusion planning key, are 
embedded in practice and teachers are aware of the special educational needs of the 
children in their class, as well as those who have English as an additional language. 
Although the expectation is that the majority of children will move through the termly projects 
in the Cornerstone curriculum, at broadly the same pace, the 2014 National Curriculum 
states:  
If a child’s needs are best met by following an alternative plan, this will be overseen by the 
SENDCo, in collaboration with the class teacher and with the knowledge of SMT. Specific 
arrangements for the provision of children with SEND will be communicated to parents and 
carers during SEND reviews.    
 
The Role of Subject Leaders 
 
• Subject leaders aim to raise the profile of their subjects at Stower Provost Primary 

School through best practice. They will model lessons, as appropriate to new staff, NQTs 
and peers to support continued professional development. Subject leaders will support 
staff in providing opportunities for learning inside and beyond the classroom and will 
identify and support opportunities enabling this, as appropriate.    

• Subject leader will monitor progression and continuity of their subjects throughout the 
school through lesson observations and pupil voice interviews, as well as the regular 
monitoring of outcomes of work.  

• Subject leaders will ensure that all staff have access to plans and relevant resources.  
• Subject leaders will monitor children’s progress through the analysis of whole school 

data. They will use this data to inform the subject development plans which will detail 
how standards in their subjects are to be maintained and developed further.  

• Subject leaders will, on a regular basis, organise, audit and purchase central and class-
based resources.  

• Subject leaders will keep up to date on current developments in subjects and 
disseminate information to colleagues.    

• Subject leaders will extend relationships and make contacts beyond the school.  
• Subject leaders will develop opportunities for parents/carers to become more involved in 

education.  
• Subject leaders will ensure that all staff have access to professional development 

including observations of good practice in their subjects.  
 
Parents and the Community 
  

Parental and community input is highly valued and individuals are invited and welcomed into 
school to share their knowledge, expertise and experiences with the children. Enquiries from 
parents and members of the school community with specialist expertise and knowledge are also 
encouraged. The school actively seeks to establish collaboration with parents and carers who 
are able to support the teaching and learning at Stower Provost. 
The support that parents and carers provide in supporting children at home with their learning, 
across the myriad of subjects is also recognised and valued. 
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